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St. Joseph’s School & Nursery

Learning Support (Special Educational Needs and Disability) Policy

St. Joseph’s School will, where applicable, follow the principles of the Special Educational Needs Code of Practice (May 2015).

As best as our resources will allow we will meet the needs of our children with learning difficulties to:

· reach their full potential

· be fully included

· make a successful transition to the next stage in their education

We will always attempt to fully meet the needs of our children, although there could be the occasion where our resources, both human and financial, will not be able to achieve this.  In such a case we would discuss with the parents that they consider an alternative placement for their child in order for his or her needs to be fully met.

Provision for pupils with Special Educational Needs and/or Disability (SEND) is a matter for the school as a whole with class-teachers and room leaders having the day-to-day responsibility for delivery of programmes of study.

· The Nursery’s SEND Co-ordinator (SENDCo) is Lucy Leivers
· The Nursery’s Deputy SEND Co-ordinator is Shannon Richardson
· The School’s Learning Support Co-ordinator is Mr Darren Purdy
· The Trustee with responsibility for overseeing the school’s Learning Support is Mrs Paula Hemsley.
The role of the Special Educational Needs and/or Disability Co-ordinator (SENDCo) within the school is:

· the day-to-day operation of the school’s policy

· liaising with and advising other teachers

· co-ordinating provision for children with learning difficulties.

· maintaining the school’s learning support register and overseeing the records on all pupils. 
· ensuring relevant background information is collected, recorded and updated.
· liaising with parents 
· contributing to the in-service training of staff
· liaising with external agencies including the educational psychology service and other support agencies, medical and social services and voluntary bodies

· ensuring Individual Provision Maps (IPM’s) are in place, monitored and reviewed.
· to budget and provide additional support and resources as required.

· to disseminate information about Special Educational Needs and/or Disability to all staff.

· to review, implement and update the schools guidance and documentation

Progress made by pupils is monitored regularly according to the school’s tracking and testing procedure and the provision made within the IPM. At such prescribed intervals, the Head meets with the Learning Support Co-ordinator to discuss future arrangements.

The school’s policy will be reviewed on a two yearly basis

Complaints Procedure

Complaints concerning a pupil or the policy should first be made to the Head Teacher.  Should this still leave the matter unresolved the appropriate Trustee should be approached.

Definition of Special Educational Need

A child has special educational needs if he or she has a learning or physical difficulty which calls for special educational provision to be made for him or her.

A child has a learning difficulty if he or she:

· has a significantly greater difficulty in learning than the majority of children of the same age 
or

has a disability which either prevents or hinders them from making use of educational facilities of a kind provided for children of the same age in school.
A child has a physical difficulty if he or she:

· has a physical or mental condition that limits a person's movements, senses, or activities. 

A physical difficulty does not necessarily indicate a learning difficulty.
Special Educational Provision means:

· for children of two or over, educational provision which is additional to, 
or 
· otherwise different from, the education provision made generally for children of their age in our school.

For children under two, educational provision of any kind.

Seeking a Working Partnership with Parents

Positive and constructive partnership with parents plays a key role in enabling children with learning difficulties achieve their potential.

Parents hold key information and have a critical role to play in their children’s education.

The work of professionals can be more effective when parents are involved and account is taken of their wishes, feelings and perspectives on their children’s development.
Parents have a responsibility to communicate effectively with professionals to support their children’s education.

We believe that children do best when staff and parents work together.  Parents have a unique knowledge of their child and we encourage them to share this knowledge with their child’s key worker or class teacher.  The key worker will talk to parents regularly, to share their child’s progress and to discuss any concerns they may have.  Parents will be invited to review meetings and to contribute to their child’s Individual Education Plan.  

Information on support agencies, including the Parent Partnership Project is available in the nursery.

To enable us to have a full picture of the child’s needs we would, in addition to our usual admission arrangements, talk to parents about their child’s Special Educational Needs and/or Disability, gather background information from them and any professionals working with their child, and if appropriate arrange a meeting.

The nursery is aware of funding arrangements should there be a need for additional support.  

Pupil Participation

All children should be involved in making decisions where possible right from the start of their education.

The Early Learning Goals recognise the importance of children’s ability to develop competency and confidence progressively and to have opportunities to develop a range of social as well as educational skills.

Opportunities for such participation should expand as pupils develop.

Pupils with learning difficulties should become progressively more involved in setting and evaluating targets within the I.P.M. process.  This will contribute to improved confidence and self-image.

Wherever possible, to share learning objectives with all children, including those with Special Educational Needs and/or Disability, to involve them in evaluating their progress and in setting new targets.

Identification, Assessment and Provision 
The importance of early identification, assessment and provision for any child who may have Special Educational Needs and/or Disability cannot be over-emphasised.  The earlier action is taken, the more responsive the child is likely to be, and the more readily can intervention be made without undue disruption to the organisation of the school.

For this reason, both School and Nursery school follows the ‘Clear Approach to Identifying Children with SEND’ as detailed on the flowchart at the end of this document.

Identification, Assessment and Provision in the Early Years 

We aim to meet individual needs by planning the curriculum appropriately.  We use a range of teaching/learning styles and equipment to ensure all children are able to access activities.  We use a short term planning sheet which combines curriculum objectives with the child’s targets detailed on their I.P.M.

Children’s progress is monitored throughout the Early Years Foundation Stage.

Some children may appear not to be making progress either generally or in a specific aspect of learning.  Different opportunities or alternative approaches to learning should be provided.

Ongoing difficulties may indicate the need for a level of help above that which is normally available for children.

Where this is recognised in any pupil your views and assessments should be shared with the Early Years Co-ordinator in order to put in place a more detailed remedial programme. Advice should also be sought from the Early Years Advisory Teacher.

Once you have identified that a child has Special Educational Needs and/or Disability, the setting will intervene through Early Years Action. (See below).

If this intervention does not enable the child to make satisfactory progress the SENDCo will seek advice and support from external agencies (Early Years Action Plus).

At all stages in this process parents should be consulted and kept fully informed.

Early Years Action

Possible causes for concern which would initiate intervention:

· makes little or no progress even when teaching approaches are particularly targeted to improve the child’s identified area of weakness

· continues working at levels significantly below those expected for children of a similar age in certain areas

· presents persistent emotional and/or behavioural difficulties, which are not ameliorated by the behaviour management techniques usually employed in the setting

· has sensory or physical problems, and continues to make little or no progress despite the provision of personal aids and equipment

· has communication and/or interaction difficulties, and requires specific individual interventions in order to assess learning

The SENDCo will make arrangements to review the child’s progress with parents and key worker, at least every term

If, in consultation with parents, it is concluded that the child may need further support to help them progress then help should be sought as below.

As much information as possible should be sought, (school records, parents, outside agencies, etc), to enable effective intervention to meet the needs of the child.

The Early Years Co-ordinator, the Room Leader and the SENDCo and the Learning Support Teacher should decide on the action needed to help the child progress.

The action employed to enable the child to progress should be recorded with an I.P.M (Individual Provision Map).

This should include:

· information about the short-term targets

· the teaching strategies and the provision

· the review dates
· the outcome of the action taken

The I.P.M. should focus on three or four key S.M.A.R.T (Specific, Measurable, Achievable, Realistic and Time based) targets and should be discussed and agreed with all concerned.
Early Years Action Plus

This stage concerns the involvement of external support services who can help with:

· advice on new I.P.M.’s and targets

· provide more specialist assessments

give advice on the use of new or specialist strategies or materials

· provide support with activities


The SENDCo will make arrangements to review the child’s progress with the parents, key worker and external agencies at least every term.

The reasons for seeking help from outside agencies could be because the child:

· continues to make little or no progress in specific areas over a long period

· continues working at an early years curriculum substantially below that expected of children of a similar age

· has emotional or behavioural difficulties which substantially and regularly interfere with the child’s own learning or that of the group, despite having an individualised behaviour management programme

· has sensory or physical needs, and requires additional equipment or regular visits for direct intervention or advice by practitioners from s specialist service

has ongoing communication or interaction difficulties that impede the development of social relationships and cause substantial barriers to learning

If all the help and advice given through Early Years Action Plus is not sufficiently effective to enable the child to progress satisfactorily it will be necessary, in consultation with the parents, to consider whether a statutory multi-disciplinary assessment may be appropriate.

Resources

There is a wide variety of toys and equipment already available in the nursery. When purchasing new equipment we consider the needs of all children including children with disability or Special Educational Needs and/or Disability.  We will explore ways of making specialist equipment or toys available if needed.  

Some children with Special Educational Needs and/or Disability may benefit from extra adult help.  Every effort will be made to secure additional funding from the EYDCP Inclusion Support Grant or other agencies should this be considered necessary.

Identification, Assessment and Provision in the Primary Phase
The class teacher will have overall responsibility at this stage.  He/she will:

· gather information about the child and make an initial assessment of the child’s Special Educational Needs and/or Disability
· provide special help within the normal curriculum framework, exploring ways in which increased differentiation of classroom work might better meet the needs of the individual child

· monitor and review the child’s progress

· consult the child’s parents informing them of the nature of the intervention and the purpose of the programme of action

The SENDCo will:
· ensure that the child is included in the school’s learning support register

· help the child’s teacher gather information and assess the child’s needs

· advise and support as necessary those who will teach the child

The information that the child’s teacher should collect at this stage includes:

From the school
· class records, including any from other schools which the child has attended in the previous year

· National Curriculum attainment
· Standardised test results or profiles

· Records of Achievement

· Baseline Assessment

· Early Years Foundation Stage Profile

· Reports on the child in school settings

· Observations about the child’s behaviour
From the parent
· views on the child’s health and development

· perceptions of the child’s performance, progress and behaviour at school and at home
· factors contributing to any difficulty

· action the school might take

From the child
· personal perception of any difficulties

· how they might be addressed

From other sources
· any information already available to the school from health or social services or any other source

There may be occasions when we need to seek advice from professionals outside our setting e.g. from health, education or social services.  We will discuss this fully with parents before contacting any agencies.
Stages of School Intervention

School Action
When a class teacher or the SENDCo identifies a child with learning difficulties the class teacher should provide interventions that are additional to or different from those provided as part of the school’s usual differentiated curriculum offer and strategies

The triggers for intervention through School Action could be the teacher’s or others’ concern, underpinned by evidence, about a child who despite receiving differentiated learning opportunities:

· makes little or no progress even when teaching approaches are targeted particularly in a child’s identified area of weakness

· shows signs of difficulty in developing literacy or mathematics skills which result in poor attainment in some curriculum areas

· presents persistent emotional or behavioural difficulties which are not ameliorated by the behaviour management techniques usually employed in the school

· has sensory or physical problems, and continues to make little or no progress despite the provision of specialist equipment
has communication and/or interaction difficulties, and continues to make little or no progress despite the provision of a differentiated curriculum

If a child’s class teacher in consultation with parents concludes that a child may need further support to help their progress, the teacher should see the help of the SENDCo.

To help inform the decision on the nature of the additional help that might be needed by the child through School Action the class teacher together with the SENDCo should collect all the available information about the child and seek additional information from the parents.
The SENDCo should then take the lead in the further assessment of the child’s particular strengths and weaknesses; planning future support for the child in discussion with colleagues; and monitoring and subsequently reviewing the action taken.  The child’s class teacher should remain responsible for working with the child on a daily basis and for planning and delivering an individualised programme.  Parents should always be consulted and kept informed of the action taken to help the child, and of the outcome of this action.

The information collected about the child, and details of the extra help given to them, can be incorporated in the child’s individual record.  The record should also include previous observations on the child made as part of the assessment and recording systems in place for all children.

Progress made by the child identified for ‘School Action’ should be regularly monitored, reviewed and if necessary escalated.

School Action Plus
 The school will move to School Action Plus when the child:

· continues to make little or no progress in specific areas over a long period

· continues working at National Curriculum levels substantially below that expected of children of a similar age

· continues to have difficulty in developing literacy and mathematics skills

· has emotional or behavioural difficulties which substantially and regularly interfere with the child’s own learning or that of the class group, despite having an individualised behaviour management programme

· has sensory or physical needs, and requires additional specialist equipment or regular advice or visits by a specialist service

· has ongoing communication or interaction difficulties that impede the development of social relationships and cause substantial barriers to learning
A child identified as requiring intervention via School Action Plus will require an Individual Provision Map to be drawn up. 
Parents must be involved in this process.

Individual Provision Maps

Strategies employed to enable the child to progress will be recorded within an Individual Provision Map (IPM).  The IPM will include information about:

· the short term SMART targets set for or by the child

· the teaching strategies to be used

· the provision to be put in place

· when the plan is to be reviewed

· success and/or exit criteria

· outcomes (to be recorded when IPM is reviewed)

The IPM will only record that which is additional to or different from the differentiated curriculum plan, which is in place as part of provision for all children.  The IPM will focus on three or four individual SMART targets, chosen to match the child’s needs.  The IPM will be discussed with the child and the parents.

Reviewing IPM’s
Individual Provision Maps will be monitored regulary according to the provision therein and reviewed at least three times per year.
Where possible the IPM will be reviewed in consultation with the child and the parents.

External Support

In some cases, external support may be desirable to advise teachers on new IPMs with fresh targets and accompanying strategies, provide more specialist assessments that can inform planning and the measurement of a pupil’s progress, give advice on the use of new or specialist strategies or materials, and in some cases provide support for particular activities.

As a private independent school any outside agency help sought with regard to IPM’s may have to be financed by the parents of the child concerned.

Education, Care and Health Plans

An EHCP will normally be provided where, after a Statutory Assessment, the LA considers the pupil requires provision beyond what the school can offer. However, the school recognises that a request for a Statutory Assessment does not inevitably lead to an EHCP.  

An EHCP will include details of learning objectives for the child. These are used to develop targets that are  

· Matched to the longer-term objectives set in the EHCP  

· Of shorter term 

· Established through parental/pupil consultation

· Set out in an Action Plan 

· Implemented in the classroom  

· Delivered by the class teacher with appropriate additional support where specified 

Reviews of an EHCP EHCPs must be reviewed annually. The LA will inform the Head Teacher at the beginning of each school term of the pupils requiring reviews. 
The SENDCo will organise these reviews and invite:  

· The pupil’s parent 

· The pupil if appropriate 

· The relevant teacher 

· A representative of the SEN Inclusion and Assessment Team 

· The Educational Psychologist 

· Any other person the SENDCO or parent/carer considers appropriate  

The aim of the review will be to:  

· Assess the pupil’s progress in relation to the objectives on the EHCP

· Review the provision made to meet the pupil’s need as identified in the EHCP 

· Consider the appropriateness of the existing EHCP in relation to the pupil’s performance during the year, and whether to cease, continue, or amend it  

· If appropriate to set new objectives for the coming year  

At Key Stage Phase Transitions Reviews, receiving schools should be invited to attend in order to plan appropriately for the new school year. It also gives parents the opportunity to liaise with teachers from the receiving school.  

Within the time limits set out in the Code, the SENDCo will complete the annual review forms and send it, with any supporting documentation to the LA. The school recognises the responsibility of the LA in deciding whether to maintain, amend, or cease an EHCP of SEND.

 School Transfer

Records of all children will always be transferred to their new school when requested to allow the new school to plan suitably provision for that pupil’s needs.

In order to ensure a smooth transition, the nursery will, with parents consent, make arrangements to share all relevant information with the child’s next placement.  This could include written records, visits and meeting.

Staff Development and Training

The school recognises the value of ongoing training and staff are encouraged to attend training on Special Educational Needs and/or Disability either in house or by attending courses provided by an external agency. 
Arrangements for Reviewing, Monitoring and Evaluating the Effectiveness of this Policy

The effectiveness of our policy will be reviewed annually by the SENDCo. 
Amendments will be made to ensure it reflects our current practice and any local or national developments.

D Purdy
This guidance was discussed with staff and adopted Jan 2017
Updated:  May 2018
Review date: May 2019
The Clear Approach to Identifying Children with SEND
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